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Were America’s Actions in
the Philippines Justified?

Keppler, Udo J., Artist. It's "up to" them / Keppler. United States Philippines, 1901. N.Y.: J. Ottmann Lith. Co., Puck Bldg.
Photograph. https://www.loc.gov/item/2010651486/.

Supporting Questions

1. Why did the United States annex the Philippines after the Spanish-American war?
2. Were American soldiers justified in their treatment of Filipino insurgents?
3. Can education be cultural genocide?
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9-12 Grade Americans in the Philippines

Was America’s actions in the Philippines justified?

Content Angle and
Standards

D2.His.6.9-12. Analyze the ways in which the perspec- tives of those writing history shaped the history

that they produced.

D2.His.7.9-12. Explain how the perspectives of people in the present shape interpreta- tions of the

past.

D2.His.14.9-12. Analyze multiple and complex causes and effects of events in the past.

D4.1.9-12. Construct arguments using precise and knowledgeable claims, with evidence from multiple

sources, while acknowledging counterclaims and evidentiary weaknesses.

Staging the Compelling
Question

In staging the compelling question, ask students the following question:

When is it right for the United States to intervene in foreign countries' affairs?

After a short discussion, explain to students that they will be analyzing the American

involvement and treatment of the Filopino people before, during, and after the

Phillippine-American War. Introduce students to the compelling question and three

supporting questions.

Supporting Question 1 Supporting Question 2 Supporting Question 3

Why did the United States annex the
Philippines after the
Spanish-American war?

Were American soldiers justified in
their treatment of Filipino insurgents?

Can education be cultural genocide?

Formative Performance Task Formative Performance Task Formative Performance Task

Based on the information gathered
from the political cartoons, write a
newspaper article from the point of
view of a reporter observing the
annex of the Philippines. Answer the
supporting question in your article
and address if you feel this move by
the United States is justified.

Based on the evidence collected to
prove one of the three hypotheses in
the Soldiers in the Philippines Graphic
Organizer, write a paragraph answering
the supporting question.

Write a paragraph explaining if
education can be cultural genocide. Be
sure to use evidence from the sources
to identify if education in the
Philippines can be considered cultural
genocide.

Featured Sources Featured Sources Featured Sources

Source A: White Man's Burden

Set A, Cartoon 1: Judge, 1899

Set A, Cartoon 2: Life, 1900

Set B, Cartoon 1: Judge, 1899

Set B, Cartoon 2: Life, 1900

Set C, Cartoon 1: Puck, 1901

Source A: Testimony from Senate
Hearings, 1902

Source B: American Soldier’s Letter
Home, 1899

Source C: Historians Account

Source D: Frederick Funston

Source A: “It’s Up To them”
Source B: Historical Analysis
Source C: American Women in the
Philippines
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Set C, Cartoon 2: Life, 1898

Set D, Cartoon 1: Puck, 1899

Set D, Cartoon 2: Life, 1899

Set E, Cartoon 1: Judge, 1899

Set E, Cartoon 2: The World, 1898

Set F, Cartoon 1: Judge, 1900

Set F, Cartoon 2: Life, 1899

Summative
Performance
Task

ARGUMENT: [Was America’s actions in the Philippines justified?] Construct an argument (e.g., detailed outline,
poster, essay) that evaluates the need to study, remember, and/or celebrate this expedition using specific claims
and relevant evidence from sources while acknowledging competing views.

EXTENSION. After the above lessons, consider one of the following extensions to the learning.

1. Discussion: Consider facilitating a discussion of the analysis questions. Ask students to share their
response with someone, or if they already worked in a group, ask them to nominate someone to
represent their group to the class as a whole. Capitalize on differences between group responses. Why
did one group answer differently than another? What impacted them or stood out more?

2. Four Corner Debate: Consider a "four-corner debate." In the corners of the room tack up a piece of
paper with four differing and possible answers to the inquiry question. After students complete the
lesson packet, pose the question to the room at large and ask students to move to the corner of the
room (or in between locations) that represent their answer. Then, ask students to explain their choice.
As students discuss they are allowed to move closer or further from ideas. This is a great strategy for
kinesthetic learning.

3. Socratic Seminar: Consider doing a "Socratic seminar" to extend the learning and get students to
question what they still don't know or understand. Start with the inquiry's question. Students should be
encouraged to answer one another's question directly, but also to answer the question with another
question. This continues the conversation and gets at more rich ideas. The teacher should try to say as
little as possible and let the students lead the dialog. One strategy for this is to seat students in a circle.
Give each of them a cup and 2-3 tokens. When a student makes a substantive contribution to the
discussion the teacher will walk over an place a token in the cup signaling that they have contributed.
Students will become aware of who has spoken and who has not, and leave space for one another. 

4. Structured Academic Controversy: Consider turning the lesson into a "structured academic
controversy." Take the overarching question and turn it into a "debate." Students can choose or be
assigned a side in the debate and use the documents provided to argue their "answer" to the
overarching question. They can argue over interpretations and credibility of some documents. 

5. Reacting to the Past: Consider doing some role play with your class. Reacting to the Past is an active
learning pedagogy of role-playing games designed by Barnard University. In Reacting to the Past games,
students are assigned character roles with specific goals and must communicate, collaborate, and
compete effectively to advance their objectives. Reacting promotes engagement with big ideas, and
improves intellectual and academic skills. Provide students with a set of rules about staying in character
and what types of things they must know about their character. Students should be provided with a
packet of role sheets with instructions on their individual goals and strategies for game play. Students
can use sources and information from these activities, and can search for more details online about
their individual character. Reacting roles and games do not have a fixed script or outcome. While
students are obliged to adhere to the philosophical and intellectual beliefs of the historical figures they
have been assigned to play, they must devise their own means of expressing those ideas persuasively in
papers, speeches, or other public presentations.

THIS WORK IS LICENSED UNDER A CREATIVE COMMONS ATTRIBUTION-NONCOMMERCIAL-SHAREALIKE 4.0 INTERNATIONAL LICENSE.
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Taking
Informed
Action

UNDERSTAND The way women were treated in the past often times persists into the present in how we teach
about it or in societal norms that have not changed. Students can examine the way that this issue is addressed in
textbooks and standards, as well as exploring the ways that the issues at play are still relevant.

ASSESS Students should consider what should be done today to correct either the portrayal of women from this
period in history or the issues at play?

ACT Students could take informed action in one of the following ways:

1. Find an article or book about history that misrepresents women and gender in history and write to the
author or editor.

2. Write a letter to the Secretary of Education for your state about the teaching of women and gender
history.

3. Investigate women and gender rights issues that persist and engage with the movement by attending a
protest, signing a petition, or donating to the cause.

4. Make a PSA video, blog, or social media post with the intent to persuade the audience to better
understand women from history or a persistent gender rights from this inquiry.

*Featured sources are suggested and links are provided. It may be that these links are broken and we apologize in advance for the
inconvenience.
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Overview

Inquiry Description

This inquiry leads students through an investigation of the American involvement in the Philippines from the

annexation of the country to American troops in the Philippines. Students will review political cartoons, primary,

and secondary texts to dive deeper into the United States involvement in the Philippines and argue if that

involvement was justified.

This this inquiry highlights the following additional thematic standards from NCSS:

● POWER, AUTHORITY, AND GOVERNANCE: Social studies programs should include experiences that provide for

the study of how people create, interact with, and change structures of power, authority, and governance.

● TIME, CONTINUITY, AND CHANGE: Social studies programs should include experiences that provide for the study

of the past and its legacy.

● CULTURE: Social studies programs should include experiences that provide for the study of culture and cultural

diversity.

This this inquiry also highlights the following additional thematic standards from the Common Core:

● Key Ideas and Details 1. Cite specific textual evidence to support analysis  of primary and secondary sources,

connecting  insights gained from specific details to an understanding of the text as a whole.

● Key Ideas and Details 3. Evaluate various explanations for actions or events  and determine which explanation

best accords  with textual evidence, acknowledging where the  text leaves matters uncertain.

● Key Ideas and Details 7. Integrate and evaluate multiple sources of  information presented in diverse formats and

media (e.g., quantitative data, video, multimedia) in  order to address a question or solve a problem.

● Key Ideas and Details 8. Evaluate the hypotheses, data, analysis, and  conclusions in a science or technical text,

verifying  the data when possible and corroborating or  challenging conclusions with other sources of

information.

● Key Ideas and Details 9. Synthesize information from a range of sources  (e.g., texts, experiments, simulations)

into a  coherent understanding of a process, phenomenon, or concept, resolving conflicting information when

possible.

● Text Types and Purposes 8. Gather relevant information from multiple  authoritative print and digital sources,

using  advanced searches effectively; assess the strengths and limitations of each source in terms  of the specific

task, purpose, and audience;  integrate information into the text selectively to  maintain the flow of ideas,

avoiding plagiarism and  overreliance on any one source and following a  standard format for citation.
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It is important to note that this inquiry requires prerequisite knowledge of some key terms, which are defined and

provided to students in the inquiries where relevant. This inquiry requires prerequisite knowledge of the Spanish

American War. As part of the treaty that ended the war, America was given the Philippines. Students should have an

understanding of the Spanish American War and the terms that ended it to better understand America’s involvement in

the Philippines.

Note: This inquiry is expected to take 3-4 class periods. The inquiry time frame could expand if teachers think their

students need additional instructional experiences (e.g., supporting questions, formative performance tasks, featured

sources, writing). Teachers are encouraged to adapt the inquiry to meet the needs and interests of their students. This

inquiry lends itself to differentiation and modeling of historical thinking skills while assisting students in reading the

variety of sources.

Staging the Compelling Question

In staging the compelling question, ask students the following question:

When is it right for the United States to intervene in foreign countries' affairs?

After a short discussion, explain to students that they will be analyzing the American involvement and treatment of the

Filopino people before, during, and after the Phillippine-American War. Introduce students to the compelling question

and three supporting questions.
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Supporting Question 1

The lesson for this support question comes from:

Stanford History Education Group. 2009. “Philippine-American War Political Cartoon Lesson.” Reading Like a Historian.

https://drive.google.com/file/d/14yn9664jWYPpLgYhTC8mWVKPlMB6m2YR/view

The first supporting question: Why did the United States annex the Philippines after the Spanish-American war?

The formative task: Based on the information gathered from the political cartoons, write a newspaper article from the

point of view of a reporter observing the annex of the Philippines. Answer the supporting question in your article and

address if you feel this move by the United States is justified.

Teachers may implement this task with the following procedures:

1. Distribute “White Man’s Burden” to students. Working in pairs, students should read and analyze the poem.

Review answers to guiding questions as a class.

2. Divide students into 6 groups. Assign each group a set of political cartoons. Students will review, analyze and

prepare to present their political cartoons to the class.

3. Have groups present their assigned political cartoons to the class. As students are listening to the presentations,

they should be completing the provided graphic organizer.

4. Lead a class discussion with the following questions:

a. How is America depicted differently by advocates and critics of American expansion?

b. What do these cartoons tell you about America in the 1890s?

c. Do you see images like this today? Why or why not?

5. Have students complete the formative task using evidence from the lesson sources and discussion.

The scaffolds and other materials may be used to support students as they work with sources:

● This lesson includes a graphic organizer to help students organize and structure their thinking when reviewing

political cartoons.

The following sources were selected to help students understand the desire to be involved in the Philippines. They will

analyze sources that show pro and anti imperialist reasons for American being in the Philippines.

● Featured  Source A: White Man's Burden

Take up the White Man's burden--
Send forth the best ye breed--

Go bind your sons to exile
To serve your captives' need;
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To wait in heavy harness,
On fluttered folk and wild--

Your new-caught, sullen peoples,
Half-devil and half-child.

Take up the White Man's burden--
In patience to abide,

To veil the threat of terror
And check the show of pride;
By open speech and simple,
An hundred times made plain

To seek another's profit,
And work another's gain.

Take up the White Man's burden--
The savage wars of peace--
Fill full the mouth of Famine
And bid the sickness cease;

And when your goal is nearest
The end for others sought,

Watch sloth and heathen Folly
Bring all your hopes to nought.

Take up the White Man's burden--
No tawdry rule of kings,

But toil of serf and sweeper--
The tale of common things.
The ports ye shall not enter,
The roads ye shall not tread,

Go mark them with your living,
And mark them with your dead.

Take up the White Man's burden--
And reap his old reward:

The blame of those ye better,
The hate of those ye guard--
The cry of hosts ye humour

(Ah, slowly!) toward the light:--
"Why brought he us from bondage,

Our loved Egyptian night?"

Take up the White Man's burden--
Ye dare not stoop to less--

Nor call too loud on Freedom
To cloke your weariness;
By all ye cry or whisper,

By all ye leave or do,
The silent, sullen peoples

Shall weigh your gods and you.
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Take up the White Man's burden--
Have done with childish days--

The lightly proferred laurel,
The easy, ungrudged praise.

Comes now, to search your manhood
Through all the thankless years

Cold, edged with dear-bought wisdom,
The judgment of your peers!

Kipling, Rudyard. 1899. The White Man’s Burden. Retrieved from https://sourcebooks.fordham.edu/mod/kipling.asp

1. According to Kipling, what is the “White Man’s Burden?”

2. Based on this poem, how did imperialists (people who supported annexation) think of the
people in the countries they were taking over (i.e., Cuba, Philippines, etc.)?

3. Kipling supported U.S. annexation of the Philippines. What might someone say who
opposed annexation say about Kipling’s argument in the “White Man’s Burden?”
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Featured Source B: Political Cartoons

● Set A, Cartoon 1: Judge, 1899
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● Set A, Cartoon 2: Life, 1900
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● Set B, Cartoon 1: Judge, 1899
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● Set B, Cartoon 2: Life, 1900
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● Set C, Cartoon 1: Puck, 1901
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● Set C, Cartoon 2: Life, 1898
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● Set D, Cartoon 1: Puck, 1899
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● Set D, Cartoon 2: Life, 1899
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● Set E, Cartoon 1: Judge, 1899
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● Set E, Cartoon 2: The World, 1898
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● Set F, Cartoon 1: Judge, 1900
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● Set F, Cartoon 2: Life, 1899

Abe Ignacio, Enrique de la Cruz, Jorge Emmanuel, and Helen Toribio, The Forbidden

Book: The Philippine-American War in Political Cartoons. San Francisco: T’boli Publishing,

2004.
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Supporting Question 2

The lesson for this support question comes from:

Stanford History Education Group. 2009. “Soldiers in the Philippines.” Reading Like a Historian.

https://drive.google.com/file/d/1oyEXqvTVx1sDHD3kZqcQoKx2TlGuN4mO/view

The second supporting question: Were American soldiers justified in their treatment of Filipino insurgents?

The formative task is: Based on the evidence collected to prove one of the three hypotheses in the Soldiers in the

Philippines Graphic Organizer, write a paragraph answering the supporting question.

Teachers may implement this task with the following procedures:

1. Provide students with the lesson sources. Working independently or with a partner, students should read and

analyze each document.

2. Once students have reviewed the sources, they should complete the included graphic organizer to begin

gathering evidence for their formative task.

3. Lead a class discussion that addressed the three hypotheses presented in the graphic organizer. Have students

share their thoughts and evidence for the hypothesis that they feel is correct.

4. Have students complete the formative task using evidence from the graphic organizer.

The scaffolds and other materials may be used to support students as they work with sources:

● This lesson includes a graphic organizer to help students organize and structure their thinking when reviewing

political cartoons.

The following sources were selected to give students a view into the realities of American soldiers in the Philippines.

Students will use these sources to examine the treatment of Filipino insurgents.

● Featured Source A: Testimony from Senate Hearings, 1902

TESTIMONY OF RICHARD T. O'BRIEN.
(Sworn by the chairman.)

By the CHAIRMAN:
Q. You are a citizen of New York? — A. North Adams, Mass.; I am now living in
New York.
Q. You were living in New York at this time? — A. Yes, sir.
Q. And are engaged in business there? — A. Yes, sir.
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Q. What business? — A. I am an actor; theatrical business.
Q. Oh; but your home is in North Adams, Mass. ? — A. Yes, sir.
Q. Were you in the Army? — A. Yes, sir.

[. . .]

Bv Senator CARMACK:
Q. There is a statement by you published in a New York paper of an occurrence on the 27th of December. What
year was that ?— A. 1899. That was in the barrio of La Nog.
Q. Where was that? —A. The barrio of La Nog.

Q. You entered the town that day?— A. Yes, sir.
Q. What was the object of your expedition on that day; where were you going?
— A. I don't know, sir.

Q. Was that town your destination? — A. I don't know, sir,
Q. Tell what occurred there at that time. — A. We entered the town. It was just

daybreak. The first thing we saw was a boy coming down on a carabao, and the first sergeant, William
Stahlburg, shot at the boy. I don't know whether he intended to kill him or not. I know he didn't hit him. The
boy jumped off the carabao and fled.

Q. Where was this boy?--A. Coming down a mountain path on a carabao.

The CHAIRMAN. What did you say the sergeant's name was? --A. Stahlburg; he is now
a policeman in the city of Manila.

By Senator BEVERIDGE:
Q. You say the boy was on a carabao? — A. Yes, sir.

Q. And then he jumped off? — A. Yes, sir. That was a sort of silent signal for a volley. Everybody fired at him.
Q. At the boy? — A. Yes, sir.

By the CHAIRMAN:
Q. I don't suppose you fired?--A. Yes, sir; I did. I am supposed to obey.
Q. Were you ordered to fire? —A. No, sir.

By Senator BEVERIDGE:
Q. What did you tire for, then? — A. I can not tell. A man fires when he is in those places.

Q. Did the sergeant tell you why he fired? — A. No, sir.
Q. He offered no explanation? -- A. No, sir.

Senator ALLISON. How many shots hit him?
The WITNESS. He was not hit at all.

By Senator BEVERDIGE:
Q. How far away was he?— A. I should judge 1,500 yards.
Q. Are you a pretty good shot? — A. No, sir.
Q. Are any of our soldiers good shots? — A. Yes, sir.

Q. Were any in that squad good shots? — A. Yes, sir. They were all snap shots, most all of them.
Q. They did not shoot but once? — A. No, sir.
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Q. You had more than one cartridge? — A. Yes, sir.
Q. You just fired a volley at the boy and quit? — A. Yes, sir. That brought the people in the houses out, brought
them to the doors and out into the street, and how the order started and who gave it I don't know, but the
town was fired on. I saw an old fellow come to the door, and he looked out; he got a shot in the abdomen and
fell to his knees and turned around and died.

Q. Were you shooting then, too? — A. Yes, sir.
Q. And had you had any orders to shoot? — A. Yes, sir.
Q. Who ordered you to shoot? — A. I don't know, sir.
Q. You were shooting a good deal like you shot at the boy? — A. No, sir.

Senator CARMACK. The orders were given to fire. Go ahead and tell the whole story.
The WITNESS. After that two old men came out, hand in hand. I should think they were

over 50 years old, probably between 50 and 70 years old. They had a white flag. They were shot down. At the
other end of the town we heard screams, and there was a woman there; she was burned up, and in her arms
was a baby, and on the floor was another child. The baby was at her breast, the one in her arms, and this child
on the floor was, I should judge, about 3 years of age. They were burned. Whether she was demoralized or
driven insane I don't know. She stayed in the house.

The CHAIRMAN. What troops were those?
The WITNESS. M Company, the Twenty-sixth.

By Senator PATTERSON:
Q. How many men were there in M Company at that time? — A. I don't know, sir.

Q. About how many? — A. There were very nearly a hundred.

Senator DUBOIS. Excuse me a moment. I did not catch the name of the town.
The WITNESS. La Nog.
By Senator BEVERIDGE:

Q. Where is that? — A. About 16 miles--
Q. On what island? — A. Panay. It is northeast of Igbarras about 16 miles.

By the CHAIRMAN:
Q. What officers were present? — A. Captain McDonald was the only officer.
Q. He was the only officer present? — A. Yes, sir.

Senator BEVERIDGE. The commanding general at that time was General Hughes?
The WITNESS. Yes; he was in command.

Senator CARMACK. Were any orders given when you entered the town about prisoners
or anything of that sort? — A. No, sir. In regard to that order being issued, as he would go along in Indian file,
the word would pass along “take no prisoners.” Nobody would know where it emanated from.

By Senator BEVERIDGE:
Q. Where would you get that order?— A. It would start at the head of the line and come down.

Q. Did you think that unusual? — A. No; we did not then.
Q. Did you inquire where the order came from? — A. No, sir.
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Q. Did your sergeant give you the order? — A. I don't know, sir.
Q. It came down the line? — A. It came down the line; yes.
Q. And you obeyed it? — A. Yes.

TESTIMONY OF D. J. EVANS.
(Sworn by the chairman.)

By the CHAIRMAN:
Q. Give your full name. — A. Daniel J. Evans.
Q. And you have been in the Army? — A. Six years.
Q. In the regulars? — A. Yes, sir.

Q. In what regiment? — A. My first enlistment was in the First Cavalry, for three years; mv second enlistment,
two years and seven months in the Twelfth Infantry, and transferred to the artillery stationed at Honolulu.

Q. Are you a resident of Kansas? — A. Yes, sir.
Q. Concordia, Kans., I believe? — A. Yes, sir.
Q. Were you born in Canada? — A. Yes, sir.
Q. And Concordia is your home? — A. Yes, sir.
Q. And did you serve in the Philippines? — A. Yes, sir; for two years.

Q. From when; when did you go there? — A. I got there in April, 1899, and left about the 1st of February, 1901.
Q. Where did you serve during that time; what part of the islands? —  A. The Island of Luzon.

Q. What was your rank? — A. Private, at the time of enlistment.
Q. And your rank at the time of your discharge? — A. Corporal.
Q. You received an honorable discharge, did you? — A. Yes, sir.

Q. The committee would like to hear from you in regard to the conduct of the war, and whether you were the
witness of any cruelties inflicted upon the natives in the Philippine Islands; and if so, under what
circumstances. — A. The case I had reference to was where they gave the water cure to a native in the Ilicano
Province at Ilocos Norte.
Q. That is in the extreme northern part of Luzon? — A. Yes, sir. There were two native scouts that were with
the American forces. They went out and brought in a couple of insurgents. They were known to be insurgents
by their own confession, and, besides that, they bad the mark that most insurgents in that part of the country
carry; it is a little brand on the left breast, generally inflicted with a nail or head of a cartridge, heated. They
tried to find out from this native—
Q. What kind of a brand did you say it was? — A. A small brand put on with a nail head or cartridge.

Senator BEVERIDGE. A scar on the flesh?
The WITNESS. Yes, sir. They tried to get him to tell where the rest of the insurgents

were at that time. We knew about where they were, but we did not know how to get at them. They were in the
hills, and it happened that there was only one path that could get to them, and we did not get to them that time.
They refused to tell this one path and they commenced this so-called “water cure.” The first thing one of the
Americans — I mean one of the scouts for the Americans— grabbed one of the men by the head and jerked his
head back, and then they took a tomato can and poured water down his throat until he could hold no more, and
during this time one of the natives had a rattan whip, about as large my finger, and he struck him on the face and
on the bare back, and every time they would strike him it would raise a large welt, and some blood would come.
And when this native could hold no more water, then they forced a gag into his mouth; they stood him up and
tied his hands behind him; they stood him up against a post and fastened him so he could not move. Then one
man, an American soldier, who was over six feet tall, and who was very strong, too, struck this native in the pit of
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the stomach as hard as he could strike him, just as rapidly as he could. It seemed as if he didn’t get tired of
striking him.

By Senator ALLISON:
Q. With his hand? — A. With his clenched fist. He struck him right in the pit of the stomach and it made the
native very sick. They kept that operation up for quite a time, and finally I thought the fellow was about to die,
but I don’t believe he was as bad as that, because finally he told them he would tell, and from that on he was
taken away, and I saw no more of him.
Q. Did he tell? — A. I believe he did, because I didn't hear of any more water cure inflicted on him.

By Senator RAWLINS:

Q. How many were present then?—A. This was an expedition. There were thirty, I think, of our company. We
were not at our station at that time; we were on a little expedition down south, and I should think out of the
thirty—I should judge that there were about fifteen of our men present, maybe twenty; and out of G
Company, of our own regiment, that is the town they were stationed at—there were a greater number of them
present.
Q. How many American soldiers altogether were there present?—A. I can safely say there were 50.

Q. Who was in command of them?—A. Capt. Robert K. Evans.
Q. Was he present at the time the water cure was inflicted?—A. He did not see it; no sir.
Q. What, if any, officer was present?—A. This is a subject that I have debated on and I can not arrive at a
conclusion. It was either Lieutenant Drum or Lieutenant Aloe; and I prefer to think it was Lieutenant Aloe, for
the simple reason that our lieutenants were transferred about that time. Lieutenant Drum was promoted from
second lieutenant to first lieutenant, and transferred to the Twenty-fourth Infantry, and about that time we got
Lieutenant Aloe; and which of those two was on that expedition I can not say for certain.
Q. Where was the commander? How far distant from where this business was performed?—A. The captain in
charge?

Q. Yes.—A. He was not over 200 yards away.

Senator BURROWS. Captain Evans, you mean?
The WITNESS. Yes, sir.

By Senator RAWLINS:
Q. Not over 200 yards away?—A. Yes, sir.
Q. Was there any effort to conceal it?—A. Not in the least.

Q. Was it a matter of common knowledge?—A. Yes, sir; it has been the talk of the whole army. They do not try
to conceal it.
Q. How long has that been the case?—A. Well, it has been practiced, to my knowledge, from along in July,
1900, until the time I left the islands; and, of course, after that time I know nothing about it. I left the islands
about February, 1901.
Q. When did this particular case occur?—A. It was about the month of August, 1900. I have not the dates
accurate, but it was about that time.

Testimony to the U.S. Senate on the conduct of American soldiers in the Philippines. “Affairs in the Philippine Islands,”
Senate Committee on the Philippines, 57th Congress, 1st Session, April 1902.
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● Featured Source B: American Soldier’s Letter Home, 1899

The town of Titatia was surrendered to us a few days ago and two companies occupy the same. Last night one
of our boys was found shot and his stomach cut open. Immediately orders were received from General
Wheaton to burn the town and kill every native in sight; which was done to a finish. About 1,000 men, women,
and children were reported killed. I am probably growing hard-hearted, for I am in my glory when I can sight
my gun on some dark skin and pull the trigger.

Let me advise you a little, and should a call for volunteers be made for this place, do not be so patriotic as to
come here. Tell all my inquiring friends that I am doing everything I can for Old Glory and for America I love so
well.

A. A. Barnes’s letter to his brother, dated March 20, 1899, published by The Standard, Greensburg, Indiana, on
May 8, 1899.

● Featured Source C: Historians Account

So revolting was the punishment meted out to some Filipinos that sensitive Americans denounced the
proceedings in no uncertain terms. Thus, Private Andrew K. Weir, Jr., of Troop C, Fourth U.S. Cavalry, stationed
at Balayan, Batangas, wrote his uncle, saying:

“I have something to inform you about. It is the terrible cruelty practiced upon Filipino prisoners by
American soldiers in these islands.  These people are note nearly so uncivilized as is supposed. You
probably have read about some of our men being put to death by terrible torture, but what can you
expect when we do equally as bad to our prisoners.”

The brutality was not, however, monopolized by the Americans. The guerrillas, in violation of Aguinaldo’s
orders and circulars, treated captured Americans with barbaric cruelty. Noses and ears were lopped off and the
bleeding wounds seasoned with salt. In some cases, American prisoners were buried alive. Kicking, slapping
and spitting at the faces of American prisoners were common, the hatred of Americans being such that the
guerrillas forgot or conveniently forgot Aguinaldo’s injunctions regarding the good treatment to be accorded
the prisoners.

The exceptional barbarity with which some over-enthusiastic Americans indulged in led Aguinaldo to issue a
denunciation.

Excerpt from Filipino historian Teodoro Agoncillo’s book Malolos: The Crisis of the Republic, written in 1960.
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● Featured Source D: Frederick Funston

Colonel Frederick Funston, writing under date of March 17, to Mr. C. S. Gleed, of Topeka, among other
things says: "Events have crowded events at such a rate through the past six weeks and there has been so
much of very serious work on hand that I have sadly neglected writing letters to my home friends. You in the
States have heard through the newspapers of the fighting and burning of this eventful month and a half, but,
as cablegrams are very expensive, I doubt if the accounts have gone much into detail. We are now anxiously
awaiting the arrival of papers from home published since the outbreak in order that we may see what news
our folks have been furnished with.

"The regiment fought splendidly and effectively, and in each one of the three attacks it has made
carried everything before it. It has undoubtedly acquired the best reputation of any regiment here for fine
fighting. The boys go for the enemy as if they were chasing jack rabbits. It is a nasty sort of war--one of
ambushes and surprises. So far two officers, Captain Elliot and Lieutenant Alford, have been killed, and with
them ten enlisted men, while two officers and thirty-four enlisted men have been wounded; but the worst of it
is that the end is not yet, and many and many a Kansas home will be darkened before we see the end of this
sorry business. That is the sad, distressing part of it.

"This is different business from seeing Cubans killed. But how gloriously these countrymen of ours
fight! When I tell them to charge, which I have three times, the trouble has been not to get them to come on,
but to keep from getting run over by them. We are at present occupying the trenches at Caloocan, three miles
north of Manila, the extreme left of the cordon of trenches fifteen miles long that protects the land side of
Manila from the enemy.

"The insurgents are close in on our front quite well intrenched and there is some bloody business
ahead when we advance. But that will happen long before this reaches you; in fact, we are expecting it in a few
days.

"It would take a great prophet to even guess how long this thing will last. It may be that the leaders,
discouraged by their recent severe defeats, will give up, or it may be that they will for years maintain a guerrilla
warfare.

"I am afraid that some people at home will lie awake nights worrying about the ethics of this war,
thinking that our enemy is fighting for the right of self-government, etc. The word 'independence' which these
people roll over their tongues so glibly is to them a word and not much more.

"It means simply with them license to raise hell and if they got control they would raise a fine crop of it.
It is true that they have a certain number of educated leaders--educated, however, about the same way a
parrot is.

"They are, as a rule, an illiterate, semi-savage people, who are waging war not against tyranny, but
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against Anglo-Saxon order and decency. Their whole conduct during the several months preceding the
outbreak was one of insufferable arrogance and egotism. They were swollen up by the fact that our people
made too much of them at first. I, for one, hope that Uncle Sam will apply the chastening rod good, hard and
plenty, and lay it on until they come in to the reservation and promise to be good 'Injuns.'"

Letter written by Frederick Funston published in the Kansas City Journal on April 22, 1899.
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Supporting Question 3

The third supporting question: Can education be cultural genocide?

The formative task is: Write a paragraph explaining if education can be cultural genocide. Be sure to use evidence from

the sources to identify if education in the Philippines can be considered cultural genocide.

Teachers may implement this task with the following procedures:

1. Being the lesson by asking the following question: What is genocide? Lead students in a discussion about what

leads to genocide in groups of people, historical examples, etc...

2. Provide students with sources. Working independently or with a partner, students should review and analyze

each source.

3. Have students complete their formative task using evidence from the sources to write their paragraph.

4. Lead a closing discussion that answers any additional questions, surprises, or misconceptions students may have

about the resource.

The following sources were selected to show students the impact of bringing American education to the Philippines.

Students will examine if what the United States did can be considered cultural genocide.

● Featured Source A: “It’s Up To them”
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Keppler, Udo J., Artist. It&#39;s &quot;up to&quot; them / Keppler. United States Philippines,
1901. N.Y.: J. Ottmann Lith. Co., Puck Bldg. Photograph.
https://www.loc.gov/item/2010651486/.

Source
1. When was this document produced in relation to the Philippine-American War?

Document
2. What are the options posed to the Filipinos by Uncle Sam?

3. From a US perspective, are educators and soldiers equal options?

Analysis
4. Can education be cultural genocide?

● Featured Source B: Historical Analysis

The effects of American opinions of Filipinos were not limited to caricatures in cartoons, but
also had serious implications for the real world. Being depicted as animals, children, or even devils,
was unfortunately reflected in American action against Filipinos. In the poem “The White Man’s
Burden: The United States and the Philippines” written in 1899, Filipinos are referred to as “captives”
and described with statements including things like “new caught... half-devil-and-half-child.” The
reference to being “half devil” led many, especially the white men, to feel threatened or endangered
when facing Filipinos. This belief was used to justify the use of force and hostile actions towards the
island population.

This hostility existed simultaneously and paradoxically with the concept of the “half child”
and the jejune blank slate which could be molded into something new. As a result, education was
considered a way to civilize Filipinos and make them more like Americans. After the war, this idea
became reality. Scads of white teachers, particularly women, would come to the Philippines to
educate the next generation of Filipinos. Either by eliminating the Filipino “half devil” or educating
the “half child,” the United States had discovered a method of cleansing the savagery of the Filipino
peoples: through violence or an American education. The magazine, Puck, clearly illustrates this
concept in a cartoon named “It’s ‘up to’ Them,” in which Uncle Sam holds out his hands, giving the
native Filipinos a choice. In one hand is a white, female schoolteacher and in the other an American
soldier brandishing a rifle. This image exhibits the options for civilizing the Filipino tribes, through
educating the child inside in an American education system or by killing off the inner devil of the
Filipinos.

Clem, Andrew. &quot;The Filipino Genocide,&quot; Historical Perspectives: Santa Clara
University Undergraduate Journal of History, Series II: Vol. 21 , Article 6.
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Last modified 2016. http://scholarcommons.scu.edu/historical-
perspectives/vol21/iss1/6 .

● Featured Source C: American Women in the Philippines

American Women in the Philippines

American nurses pose with soldiers in Baguio, 1922.

Source: Grace H. and James M. Miller papers, 1919-1938, Bentley Historical Library, University of Michigan.

Centering the American Woman

In the image shown to the left, American nurses pose with a group of US soldiers in Baguio, Philippines.[1]
There is a contrast between the women, who are dressed in white, and the US Army men in uniform. The
women are standing at the center of the photo, drawing the viewer’s attention to their presence within the
crowd of men. Notably, there are no guns in this photo and those pictured appear to be smiling. These details
are not trivial but point to the powerful visual argument that Americans in the Philippines made in support of US
imperialism.

In 1898, US President William McKinley referred to the American colonization of the Philippines as “benevolent
assimilation.” Women, gendered as passive and less aggressive, became crucial to conceptualizing and
representing this idea. To convince the American public, and the world, that US intentions were truly
benevolent, the colonial government depended on the presence of white American women in the colony.
Symbolizing innocence and femininity, white women in the Philippines were central (just as they are centered
within this photo) to the discourse of US benevolence and goodwill. This photo, like many others contained
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within the archive, reveals how the bodies of women were used to maintain an image of peace and order as a
result of US influence.

Gendering Violence and Mothering an Occupation

American women in the Philippines worked as missionaries, teachers, and nurses, but others accompanied
their husbands as wives and mothers. Through their various roles in the islands, they enacted a “maternalist
imperialism” which was first pioneered in the American West with the colonization of Native Americans.[2]
Philippine natives, like Native Americans in previous historical contexts, became racialized as infantile and in
need of the maternal guidance and care of the American woman.

This gendered argument helped to grant women more authority within imperial politics.[3] Some women played
an active role, through their positions in the colony, in shaping public opinion. For example, the experiences of
women in the colony allowed them to expand their visibility within the public sphere. Women used gender
(femininity and the idea of women as maternal beings) to argue for their inclusion.

Yet even women who were not political shaped the gendered image of US imperialism through their writing.[4]
Many women kept diaries documenting their travel and experiences in the islands. Journaling was a means for
these women to document their personal experiences, but it also provided evidence in support of empire.
Some women published their notes and observations, thereby shaping broader knowledge of the Philippines in
allowing the American public to access their narratives.

Take the work of Emily Bronson Conger, who was the wife of Arthur Latham Conger, a US colonel. Emily
Conger stayed in the Philippines even after the death of her husband. She published a book in 1904 entitled,
An Ohio Woman in the Philippines.[5] Conger’s writing, while a subjective account, shaped the ways that
Americans thought about Philippine peoples because most Americans lacked exposure to Philippine cultures.
Her writing portrayed Filipinos as unsanitary, diseased, and unhappy. She wrote,

So many of the women are deformed and unclean, both the makers and the sellers that it seemed utterly
incongruous that they should handle the most delicate materials… in our happy country we do not think of
seeing a whole class of people diseased or maimed. In the Philippines one seldom sees a well-formed person;
or if the form is good, the face is disfigured by small-pox.[6]
Conger wrote with heavy descriptions about her disgust of the Filipinos. Throughout the book, she expressed
her urge to clean the “dirt[y], almost nude creatures” and dip them into “some cleansing cauldron.”[7] These
descriptions echoed the writing of Michigan Men. She also wrote about the potential of Filipino women as
limited to providing domestic services to white families. Conger argued that a Filipino woman would become
“invaluable” only if she were able to hide her “dreadful looks” by dressing in western clothes and learning to
prepare American food.[8]

Another prominent American woman in the Philippines who documented her journey was Nanon Fay Leas
Worcester, the wife of Dean C. Worcester. She kept written accounts of her travels throughout the country with
her husband, who served as Secretary of the Interior of the Philippine Islands. In her diary, Nanon Fay
Worcester often distinguished native customs, dress, and behaviors from the American way. In one entry, she
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described her reaction to seeing native people (Bontoc, Samoqui, Talubin and Tacucan tribes) at a celebratory
event:

When the night came and camp fires were lighted on all the atos [sic] and the people danced around them, the
sight was weird enough but still more weird when we walked around the Plaza after dinner and found the
people stretched out for the night on the ground or on the stones around the fire, not one in twenty with a stitch
of covering except his “gee” string. One certainly gets used to the naked savage here. The majority of small
children do not even bother with a “gee” string.” The men usually wear only the “gee” strings and the women a
skirt that reaches from the waist to the knees and often opened up on one side. I wonder where else one could
see so many beautifully formed and graceful people. They are like bronze statues.[9]
Worcester’s description of native people in the Philippines reflects colonialist tropes that associated nakedness
with savagery. Her focus on clothing, and her fascination with the “gee” string, reveals how she imagined
indigenous people as completely “weird” and different from herself. Worcester’s emphasis on difference
echoed the rhetoric of the US government, of the Filipino need for American modernization. At the same time,
she called them “beautifully formed,” which demonstrates her appreciation of the native people. Her description
did not convey fear or regret, but an orientalist admiration of people she considered inferior. This statement
supported colonialist rhetoric, as it highlighted the potential for Filipinos to learn from the US and eventually
become modernized.

American Women also played a large role as missionaries in the Philippines. Mission trips were, according to
the missionaries, meant to “modernize” the Filipino people as a part of the American objective of “benevolent
assimilation” [10].  Such missionary work was seen as a site of cultural exchange, where American women
could help shape Filipino ideals of womanhood and the modern state.[11]

Women who took on these positions were later able to expand into to the public sphere within the women’s
movement in the United States, exposing their motivations for working in the Philippines. Using gendered
issues, particularly the belief that Philippine women were immoral and in need of saving, female missionaries
were able to better argue for their importance within the imperial project. Despite the fact that they were unable
to vote until 1920, women’s participation in mission trips in the Philippines in the early twentieth century
granted them greater authority in the public sphere.[12]
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American missionaries pose with Filipinas in Mindanao, Philippines, 1922.

Source: Laura R. Prieto, "Bibles, Baseball and Butterfly Sleeves: Filipina Women and American Protestant
Missions, 1900–1930," in Hyaeweol Choi and Margaret Jolly, Divine Domesticities: Christian Paradoxes in Asia
and the Pacific (Canberra, Australia: ANU Press, 2014), 368. Original photo located at United Church of Christ
and Houghton Library, Harvard University (ABC78, Folder "Fox, Florence").

Sympathetic observers

It is not shocking to see colonialist tropes in the writing of women in the Philippines, especially in the accounts
of administrators’ wives. However, there were also American women who used their privileged positions to
critique US violence against the Filipinos.

Helen Calista Wilson, a white woman from Massachusetts, wrote extensively of her experiences in the
Philippines. Her notes and observations were published in 1903 in the book,  A Massachusettes Woman in the
Philippines.[13] In particular, Wilson focused on Filipino suffering. She wrote about the violence committed by
American teachers and soldiers in the Philippines. In one of her stories, she recalled the merciless whipping of
a Filipino student by his American teacher. The student had not been attending class regularly and his teacher,
Mr. Trace, was adamant about getting the student to attend class. So, according to Wilson, the teacher
punished the student with twenty blows, and the student disappeared for a few days. Upon his return, Wilson
explained,
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Mr. Trace, bent upon maintaining discipline, repeated the beating, this time increasing the number of blows to
thirty. The only result was to intensify the child’s aversion, and when he reappeared, after a still longer
absence, Mr. Trace, now thoroughly exasperated, determined to make an end to the matter and whipped him
once more, this time counting out fifty merciless blows on the little boy’s body. The little fellow shrieked with the
pain, and the other children, thoroughly frightened, stopped their ears, shut their eyes, and wept with him.[14]
Wilson’s descriptions of American violence contradicted the claim of colonial administrators that Americans
brought peace and benevolence to the Philippines. Wilson sympathized with the Filipinos and wrote about
American violence in many of her other stories. In doing so, she formed a critique of US colonialism.

In general, Wilson’s politics differed greatly from other American women in the Philippines at the time. She was
one of few Americans who attended the funeral of Apolinario Mabini, a Filipino revolutionary fighter and
architect of the short-lived independent government. In her description of the funeral, she captured the Filipino
perspective:

And there was something strangely and deeply impressive about the democratic simplicity of this great orderly
silent gathering, rich and poor together following in the heat and dust of the street, and the strong of dark
serious faces, so plainly stamped with the deeper melancholy of a long subject race, a sadness so deep that it
seems to have grown into the very modelling of their features.[15]
Here, Wilson commented on the feelings that she perceived on the faces of Filipinos present who fought for
their own freedom. She described what she saw as “strange,” but also “deeply impressive,” suggesting that
she found such a sight to be unusual though not necessarily inferior. Her focus on the deep “sadness” of
Filipinos humanized them, which defied dominant images of the Filipino as animal and object.

Nonetheless, American women promoted the imperial project through their very presence in the islands, even
if they, as individuals, critiqued US violence and colonialism. The presence of American women in the
Philippines was crucial to conceptualizing US imperialism and assimilation as benevolent. It also distinguished
the US empire from the Spanish. While seen as symbols of pacification, women’s involvement added a gender
dynamic that redefined US-Philippine relations as tender and nurturing.

University of Michigan. “American Women in the Philipines.”
https://philippines.michiganintheworld.history.lsa.umich.edu/s/exhibit/page/american-women-in-the-philippi
nes

Summative Performance Task

At this point in the inquiry, students have examined the United States role in the Philippines and the treatment of the

Filopino people in the late 1890s to early 1900s. Students have been given the chance to analyze if American

involvement in the Philippines was justified and if cultural genocided took place.

Students should be expected to demonstrate the breadth of their understanding and their abilities to use evidence from
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multiple sources to support their claims. In this task, students will write a five paragraph essay answering the compelling

question, was America’s actions in the Philippines justified? Students should use evidence from the inquiry's lessons to

support their argument.

Students’ arguments will likely vary, but could include any of the following:

● US actions were in response to Filipino aggression

● US provided a peaceful option

●

To support students in their writing they can use this provided organizer for a body paragraph:

First Argument

Write a topic sentence that
summarizes the paragraph and
tells how this proves the thesis

(Repeat the first part of your thesis)

Provide background
information here.

Cite anyone you paraphrase or
quote!

When…

What textual evidence proves
this?

Describe 1 or 2 HAPP elements
about the source of your

evidence.

What textual evidence proves
this?

Insert a short quote here.

What makes this quote
credible, valid, or helpful in

providing insights to this issue?

The quote revealed…

Who disagrees or disputes a
piece of your argument?

Describe 1 or 2 HAPP elements
about the source of your

evidence.

Others claimed that…
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What textual evidence do you
have?

Insert a short quote here.

What makes this quote seem
untrue, inaccurate, or only

partly true?

While it may be true that ______________________________ , it was clear
that…

To extend their arguments, once students have written or formed an argument, consider doing one of the following

extension activities:

1. Discussion: Consider facilitating a discussion of the analysis questions. Ask students to share their response with someone,
or if they already worked in a group, ask them to nominate someone to represent their group to the class as a whole.
Capitalize on differences between group responses. Why did one group answer differently than another? What impacted
them or stood out more?

2. Four Corner Debate: Consider a "four-corner debate." In the corners of the room tack up a piece of paper with four differing
and possible answers to the inquiry question. After students complete the lesson packet, pose the question to the room at
large and ask students to move to the corner of the room (or in between locations) that represent their answer. Then, ask
students to explain their choice. As students discuss they are allowed to move closer or further from ideas. This is a great
strategy for kinesthetic learning.

3. Socratic Seminar: Consider doing a "Socratic seminar" to extend the learning and get students to question what they still
don't know or understand. Start with the inquiry's question. Students should be encouraged to answer one another's
question directly, but also to answer the question with another question. This continues the conversation and gets at more
rich ideas. The teacher should try to say as little as possible and let the students lead the dialog. One strategy for this is to
seat students in a circle. Give each of them a cup and 2-3 tokens. When a student makes a substantive contribution to the
discussion the teacher will walk over an place a token in the cup signaling that they have contributed. Students will become
aware of who has spoken and who has not, and leave space for one another. 

4. Structured Academic Controversy: Consider turning the lesson into a "structured academic controversy." Take the
overarching question and turn it into a "debate." Students can choose or be assigned a side in the debate and use the
documents provided to argue their "answer" to the overarching question. They can argue over interpretations and
credibility of some documents. 

5. Reacting to the Past: Consider doing some role play with your class. Reacting to the Past is an active learning pedagogy of
role-playing games designed by Barnard University. In Reacting to the Past games, students are assigned character roles with
specific goals and must communicate, collaborate, and compete effectively to advance their objectives. Reacting promotes
engagement with big ideas, and improves intellectual and academic skills. Provide students with a set of rules about staying
in character and what types of things they must know about their character. Students should be provided with a packet of
role sheets with instructions on their individual goals and strategies for game play. Students can use sources and
information from these activities, and can search for more details online about their individual character. Reacting roles and
games do not have a fixed script or outcome. While students are obliged to adhere to the philosophical and intellectual
beliefs of the historical figures they have been assigned to play, they must devise their own means of expressing those ideas
persuasively in papers, speeches, or other public presentations.

Students have the opportunity to Take Informed Action by doing one of the following suggested action activities:
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1. Find an article or book about history that misrepresents women and gender in history and write to the author or editor.
2. Write a letter to the Secretary of Education for your state about the teaching of women and gender history.
3. Investigate women and gender rights issues that persist and engage with the movement by attending a protest, signing a

petition, or donating to the cause.
4. Make a PSA video, blog, or social media post with the intent to persuade the audience to better understand women from

history or a persistent gender rights from this inquiry.
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